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N3yyeHne CIOBEHCKOM HApOAHOW NECHM
B AOLWKO/IbBHOM MY3biKa/lbHOM 06pa30BaHUK

MpoceH YpbaH, MpoceH MonoHa

AnHomauyus. CTOBEHCKYI0 HapOIHYI0 MY3bIKY OTJIMYAET pasHOOOpasue, 06yCIOBIeHHOE PA3IUYHBIMU UC-
TOPUYECKMMU U reorpadmuecKuMM BIAVSTHUSIMY, KOTOPbIE MTPOSIBISIIOTCS] KaK B BOKAJIbHOM, TaK U B MHCTPY-
MeHTa/lIbHOI My3bike. CTIOBeHCKas HAapoAHasi My3bIKa UrpaeT BasKHYIO POJib B TOLIKOAbHOM Bo3pacTe. Boc-
MUTATEeNIN U YUYUTENS] YaCTO UCIIOAb3YIOT HApOAHbIe MeCHM U MY3bIKY KaK Cpe[CTBO [/ CTUMYJIMPOBAHUS
pa3BuUTHUSI pebeHKa, 00yUeHUs SI3bIKY, COBEPIIEHCTBOBAHMS MY3bIKAJIbHOTO CJIyXa U COIMAIbHbIX HABBIKOB.
TeopeTuyeckas 4acThb MCC/IeIOBaHMs, OCHOBaHHast Ha paborax [I. KynaBepa u M. TepceriaBa, moauepKuBa-
€T B&KHOCTb HapOJHOM MY3bIKM B OTPaKEHUM U COXpaHEeHUM KyJbTYPHOTO Haciaenus. JIsi 9TOTO Mbl XOTe-
JIY TIO3HAKOMMTD JeTelt C OMHUM U3 CJIOBEHCKMX PETrMOHOB M HAYYUTh MX CAMOMY M3BECTHOMY TaHITy 3TOTO
pernoHa. Ilepio McciemoBaHusT 6bIJI0 060CHOBATh BO3MOXKHOCTD MCITO/Ib30BaHMsI BIOPAHHBIX MY3bIKaJIb-
HbIX METOJIOB 00yU€HMsI JONUTKOJIbHUKOB /ISl IIOATOTOBKY JIeTeli K CAMOCTOSITeIbHOMY BBICTYTIEHUIO TIEpe
POIUTENSIMMU, BKITIOYAIOIIEMY TIeHMe U TaHIbl. Kaskapiii MeTom 6bIT BHIOpPAH Ha OCHOBE €r0 TeOPeTUYECKOii
3HAUMMOCTHM [IJISI COIEMCTBUST pasIMUHBIM acrleKTaM pa3BUTHS peGeHKa, TaKMM KaK OBJIaieHNe SI3bIKOM,
COIMAIbHBIMM HAaBBIKAMMU M MOTOPHBIM pa3BuUTHEM. Takke MbI IOCTaBUIIM TIepes, co00ii CeAYIOIIYIO 1eb:
yepes BCe 1IeCTh YUeGHbIX HAIpaBIeHN JOUIKOIbHOTO 00pa3oBaHus (CIIOPT, sI3bIK, MCKYCCTBO, OGIECTBO,
MpUpOAA ¥ MaTeMAaTHKA) JeTU IOKHBI ObUIY 06y4YaThbCs TAHILy M Pa3BMBATHCS BO BCEX HAMPABIEHUSX, KO-
TOpbIe TOAPOOHO OMMCAHBI B CTaThe. B paboTe Mbl XOTeNM MPOBEPUTh, HACKOJIBKO OBICTPO JETU Y4aTCs
TIeCHEe ¥ TaHIly IIpY BIGPAaHHOM METOAMUYECKOM Ipoliecce, oGyueHye mpoBOAWIOCh ¢ MapTa 1o maii 2024 ro-
Ia. B aMmypuyueckoit 4acTy CTaTby OMMCHIBAETCS M aHAIU3UPYETCS MEeTOOMYECKUI TIPOLiecC U3y4eHMsT CI0-
BEHCKOJ HapomHOJ IecHN «Jlemma AHKa KOJIO BOOM» C AOIIKOJIbHMKaMM 5 jeT. [lociie peanmusaiiny mpakTu-
YeCKOTO MCCAe0OBAHNSI Mbl OGHAPYXMIIY, UYTO OOyU€eHMe MO BHIOPAHHOMY METOAMYECKOMY ITPOIIecCy Ipo-
MCXOIUT 3HAUUTENIbHO GbhicTpee 1 3 deKkTHBHEe, OH IKOHOMMYEH U TpebyeT ropasao 60Jbliieit TOITOTOBKM
OT yUMTeJs, IOTOMY UTO paboTa 6ojiee CTPYKTYpMpPOBaHa, TaK KaK Mbl Jealu yIIop Ha TO, YTOOBI YPOKM
TIPOBOMINCDH He (GPOHTAILHO, & TaK, YTO6BI €T GOJBIIYIO YaCTh BpeMeHY ObLTM aKTUBHBI, a He B TACCUBHOI
ponu. B pesynbraTe 6bUIO JOKa3aHO, UYTO C MOMOIIbI0O HAPOMHOV MY3bIKM HETU YCIEHIHO 3HAKOMSITCS
C KyJIbTYpHBIM HacJie[ieM CBOeli CTpaHbl, y4aT TeKCThI [IeCeH 1 pa3BMBAIOT pUTMUUYECKIME U MeJIoAuUecKme
crioco6HOCTY. HaponaHble MecHM 4acTO BKJIIOYAIOT 3JIEMEHThl HapOAHBIX TAHIIEB, UTO IO3BOJISIET IETIM
MU3y4aTb OCHOBHbIE TaHI€BaJbHbIE IIAry ¥ OJHOBPEMEHHO pa3BMBaTh MOTOpPHbIE HaBbIKM. Bech OMbBIT [10-
IIKOJIBHMKOB C HAPOJHOV MY3bIKOV MOKHO pacCMAaTpMBATh KaK BaXKHYIO YaCThb KyJbTYPHOTO BOCITUTAHUS,
Croco6CTBYIOMEro GOPMUPOBAHUIO MX UAEHTUUHOCTM M TIPUHAJJIESKHOCTM K CBOeit KyibType. HayuHas
HOBM3HA JAHHOTO MCCJIeJOBAaHUSI 3aK/II0YaeTCs] B M3YYEeHMM MHTerpauuy CJIOBEHCKOM HApOIHOM MY3BIKU
B paHHee JeTCKoe 06pa3oBaHme, B YaCTHOCTM B (DOKYCe Ha TOM, KaK COBpEMEHHbIe MeJJarorMueckiie MeTo-
IIbl, TaKMe KaK MCIIOAb30BaHMe UTPbl, TBOPUECTBA M COBPEMEHHBIX TEXHOJIOTUIA, MOTYT YJIy4IIUTh IpOLecc
00yueHMsI eTeil JOUIKOIbHOTO BO3pacTa. B mcciiemoBaHum JaeTcss HOBOe IpefcTaBieHue 06 3hPeKTuBHO-
CTU 3TUX TOAXOMIOB B 00yUEHUM TPaJUIVIOHHBIM HAapOJHBIM ITECHSM M TaHLIAM, TeMOHCTPUPYETCS UX I0-
TeHILIAaJ IJIs1 yCKOPEHMS PasBUTHUSI PUTMUUECKUX Y MeIOIMYECKMX HaBbIKOB. KpoMe Toro, B paboTe momuep-
KMBAETCS POJIb STUX MHHOBALIMOHHBIX METOAOB OOYUEHMSI B COXpaHEHUM KyJbTYPHOTO Haciaeaus u GopMu-
POBaHUY CUIBHOM KYJIbTYPHOM MAEHTUYHOCTY Y MaJIeHbKMX JI€Tel, TeM caMbIM BHOCUTCSI BKJIa/l B GoJiee Iu-
POKYI0 06/1aCTh KY/JIbTYPHOTO 06pa30BaHMS M PA3BUTHS IeTeil paHHEro BO3pacTa.

Learning Slovenian folk song in preschool music education

Urban Prosen, Polona Prosen

Abstract. Slovenian folk music is characterized by diversity, resulting from various historical and geograph-
ical influences, which are reflected in both vocal and instrumental music. Slovenian folk music plays a sig-
nificant role in the preschool period. Educators and teachers often use folk songs and music to promote
children’s development, language learning, musical listening, and social skills. The theoretical part of this
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study, grounded in the works of D. Kunaver and M. Terseglav, emphasizes the importance of folk music
in reflecting and preserving cultural heritage. For this purpose, we wanted to introduce children to one
of the Slovenian regions and teach them the most famous dance of this region. The aim of the study was
to substantiate the potential of using the selected musical methods of teaching preschool children to pre-
pare them for an independent performance in front of their parents, which includes singing and dancing.
Each method was chosen based on its theoretical relevance to promoting various aspects of child develop-
ment, such as language acquisition, social skills, and motor development. We also set ourselves the follow-
ing goal: through all six curricular areas of pre-school education (sport, language, art, society, nature, and
mathematics), children had to learn dance and develop in all areas, which are described in detail in the arti-
cle. With the work, we wanted to check how quickly children learn song and dance with a selected methodi-
cal procedure, which was carried out from March to May 2024. The empirical part of the article describes
and analyzes the methodological process of introducing the Slovenian folk song "Lepa Anka kolo vodi"
to preschool children aged 5 years. After the entire implementation, we found that teaching with the cho-
sen methodical process is significantly faster and more economical, and requires much more preparation
from the teacher, because the work is more structured, since we emphasized the fact that the lessons were
not conducted frontally, but in such a way that the children were active most of the time and not in a pas-
sive role. As a result, it was proved that through folk music, children become acquainted with the cultural
heritage of their country, learn the lyrics of songs, and develop rhythmic and melodic abilities. Folk songs
often include elements of national dances, allowing children to learn basic dance steps while simultaneous-
ly developing motor skills. The entire experience of preschool children with folk music can be regarded
as an important part of cultural education, contributing to the formation of a child’s identity and sense
of belonging to their culture. The scientific novelty of this study lies in its investigation of the integration
of Slovenian folk music into early childhood education, specifically focusing on how contemporary peda-
gogical methods, such as the use of play, creativity, and modern technology, can enhance the learning ex-
perience for preschool children. The research provides new insights into the effectiveness of these ap-
proaches in teaching traditional folk songs and dances, demonstrating their potential to accelerate the de-
velopment of rhythmic and melodic skills. Furthermore, the study highlights the role of these innovative
teaching methods in preserving cultural heritage and fostering a strong cultural identity in young children,
thus contributing to the broader field of cultural education and early childhood development.

Introduction

Research relevance. Due to its geographical diversity, Slovenia has a very rich collection of folk songs for various
occasions. Folk songs are created from simple texts, and the language is full of parables, which most often express
joy or sadness. These kinds of poems describe people’s everyday life, their worldview, thinking, emotions and beliefs
(Kunaver, 1987). The language is simple and colloquial, as the mentioned songs contain dialect words, which show
the authentic life of a certain environment (Terseglav, 1999).

Znidar$i¢ (2016) states the importance of introducing children to folk traditions in the early preschool period,
as this is the only way Slovenian folk music will remain valued. It is important that adults emphasize to children the
importance of Slovenian tradition and heritage, since this is how children will pass on their experiences with this kind
of music to their descendants and others in adulthood. Important factors that influence musical development are he-
redity, environment, and personal activity that encourages the child. A stimulating family and social environment and
the experience of musical content in the preschool period are key to the development of the abilities. Kindergarten
plays an important role in preserving and promoting folk traditions and attitudes towards folk music (Denac, 2002).

The Kindergarten Curriculum (Kurikulum za vrtce..., 1999) encourages children to encounter folk arts and crafts,
rhythmic recitations of simple folk chants, singing children’s and folk songs, folk dances, and playing folk instruments.

Research tasks. Specifically, we researched: 1. How the Play-Based Teaching Method promotes learning the lyrics
and melodic pattern of a short children’s folk song. 2. How the Creative Method encourages children to become ac-
customed to performing. 3. How the Social-Constructivist Method emphasizes group work and coordination in parts
of the song where children must perform synchronized movements. 4. The characteristics of the Integrative Method,
through which children learn about the specific Slovenian folk song and its features. 5. How to appropriately incor-
porate the Technology Use Method in introducing a new song and dance to preschool children.

Research methods. We carried out the practical part of the research with the children from March to May 2024,
which ended with the final performance of the learned dance. This study involved a preschool music education class
at the Sezana Music School. The class consisted of thirteen students, seven boys and six girls, with an average age
of five. The practical part of the study lasted two months, concluding with a performance for parents. The theoretical
part of the study served as a basis for the practical or empirical part, consisting of two segments: direct work with
children and analysis of the group’s progress. The study was conducted during regular classes, where folk music was
a component of the weekly 45-minute sessions. The methods used for teaching the folk song and dance were based
on Gustin’s (2002) "Music Practice in Kindergarten," which includes the following methods: Play-Teaching Method,
Creative Method, Social-Constructivist Method, Integrative Method, and Technology Use Method. We focused
on specific situations and students’ responses, as well as which teaching methods facilitated the quickest and easiest
learning of a song, playing rhythmic instruments, choreography, and the complete dance.
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The entire implementation followed a group learning format, minimizing the use of explanation and frontal in-
struction. Throughout the process, we conducted an analysis of pedagogical work after each session, which helped
in assessing children’s progress and achieving the set goals.

When reviewing the literature on Slovenian folk music, we can conclude that it is very important for our de-
scendants, who are the successors and preservers of Slovenian folk music. We were interested in the two-month
learning process according to the selected methodical procedure, which proved to be successful. After the comple-
tion of the project, we decided to use this type of work in the future. Although the preparations were somewhat more
demanding and extensive than for normal lessons, the interest and enthusiasm of the children and later also that
of the parents made the work worthwhile.

The empirical part of the study applied these theoretical methods in practice. The selection of the Slovenian folk
song "Lepa Anka kolo vodi" and the associated dance was rooted in the belief that the cultural and rhythmic ele-
ments of folk music provide a rich, engaging learning experience for preschoolers. The methods described in "Music
Practice in Kindergarten" (Gustin, 2002) are discussed further below.

Practical value of the research. The obtained results of the selected teaching methods proved to be effective and
economical, as the children enjoyed themselves throughout the entire process, learned quickly and gained broad
knowledge in all curricular areas. These results can be used for guidance in the introduction of any new song that
covers several segments of music (singing, dancing, movement and performance).

Discussion and results

Slovenian folk songs

Folk songs were sung long before they were written down in verses and then published. Folk poetry is part
of the cultural heritage that is very important to our nation. Folk songs are primarily sung and passed down through
oral tradition, which is why this type of singing is characterized by a consistent rhythm, while the lyrics and melody
may change (Stanonik, 1999). Folk songs are mostly strophic; initially, they did not contain rhymes, but over time,
rhymes began to appear. In addition to simple lyrics, the melody is usually simple, characterized by a narrow range,
often consisting of only a few notes. Folk songs are known for polyphony, where a soloist sings in the foreground,
and others join in later (Kunaver, 1987).

Folk songs have always related to people’s lives, accompanying daily life, especially during celebrations such
as childbirth, weddings, deaths, work activities, and more. Due to changes in lifestyle, the songs passed down from
generation to generation have also changed and continue to change. In Slovenia, the end of certain customs and tra-
ditions is marked by World War II, which significantly influenced many folk dances, songs, and other cultural tradi-
tions (Kunaver, 1987). Slovenian folk songs not only reflect life but also people’s thoughts and feelings about nature,
human relationships, and the supernatural. Kumer (1996) notes that despite the awareness of the homeland’s beau-
ty, there are somewhat fewer songs about nature and the homeland, which does not mean that Slovenians are not
sensitive to this type of beauty. Military songs express concern for the homeland and separation from it. Animal songs
are rare, except when they are realistic, part of love expressions, or in children’s songs. In love songs, the mother,
who plays an important role in the family, is often mentioned, while stepmothers, mothers-in-law, and daughters-
in-law are portrayed negatively. Folk songs often depict social classes, attitudes toward different social roles, and
beliefs in the supernatural, leading to the conclusion that these songs reflect the way of life, emotions, and thoughts
of a certain period in Slovenian history.

Structure of Slovenian folk songs

Slovenian folk songs are mostly strophic in form, where a stanza can consist of just one verse. In newer songs,
there are also five-, six-, or seven-line stanzas. In some forms of stanzas, individual verses differ completely from
each other, while in others, they completely repeat. In narrative songs, a four-line stanza often appears, where
the third verse consists of nonsensical syllables (e.g., ‘tralala’), and the fourth verse is a repetition of the second.
The chorus and refrain play an important role in Slovenian folk songs, which can appear at the end of a stanza or be in-
serted between verses (Kramolc, Kumer, Tomc, 1969).

The stanza form is closely related to the metric pattern of the individual verse. In two-line stanzas, a seven-syllable
line with a pause after the fourth syllable (4 + 3) or the typical Slovenian three-part eight-syllable line (3 + 2 + 3)
is common. In older songs, a six-syllable line appears, while in newer ones, a pair of eight- and seven-syllable lines (8/7)
is used. In the so-called "jumping stanza," a pair of 5/4 or 5/6 lines appears, where syllables are always counted from
the first stressed syllable onward. The metric pattern is well-preserved in some older songs and repeats throughout
the song. In some songs, due to individual longer and shorter verses, this pattern is not maintained. In Prekmurje,
the appearance of pentatonic scales is characteristic, while generally Slovenian folk music is characterized by simple songs
composed of only a few tones. Folk songs are mostly written in major, rarely in minor (Kramolc, Kumer, Tomc, 1969).
The rhythm of Slovenian folk songs mostly follows a five-beat pattern, such as 5/8, or alternates between 3/4 and 2/4.
In the past, rhythms were written down in various ways, leading to the adaptation of songs into simpler forms, such
as the classical 2/4-, 3/4-, and 4/4-time signatures, often written as a 3/4 rhythm with a dotted first quarter note.
This led to the loss of some original rhythms, especially for teaching in schools. These forms significantly facilitated
teaching children, as they made it easier for teachers to transfer knowledge to students, regardless of their familiari-
ty with the original rhythms (Kramolc, Kumer, Tomc, 1969).
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Slovenian folk songs are characterized by polyphonic singing. The styles of polyphonic singing differ in various
parts of Slovenia. For example, two-part singing is common on the fringes of regions, while single-part singing
is typical in the Bela krajina region. In Prekmurje, quartal two-part singing appears, where the accompanying voice
can be below or above the leading voice. In central Slovenia, the most common form is classic two-part singing with
a third or sixth, where the leading voice can be either above or below. In three-part singing, the middle voice pre-
vails, while the accompanying voice sings above the leading voice, and the lower voice sings the bass. Occasionally,
a fourth voice appears above the upper voice, called "na tretko." Rare tenors can also sing "firar," considered
the highest voice in five-part Slovenian folk singing (Ramovs, 1995).

Drone is also characteristic of folk music, involving a prolonged or repeated fundamental note or sound accom-
panying the main melody (Purser, 2007). In Slovenian folk music, drones are often used when playing bagpipes, vio-
lins, and accordions. Besides these, drones are used by other folk instrumental ensembles. In these cases, the drone
contributes to the rhythmic and harmonic foundation, creating a rich and full sound characteristic of Slovenian
folk music (Pisk, 1998).

Children’s folk poetry

Children’s songs consider the child as an autonomous individual, for whom play represents the main and most im-
portant communication with the world (Grafenauer, 1991). Children’s songs and poetry address children in a child-
friendly manner, meaning that serious adult themes are also treated in a way that is accessible to children, i.e., through
experiential description and illustration (Strazar, 1982). Similarly, Grafenauer (1991) states that all motifs in chil-
dren’s songs are set in a so-called child’s perspective, which allows the child room to foster curiosity, spontaneous
wonder, relaxed play, etc. Adults (creators), who represent authority to children, provide them with security in this
context, while through the identification with children’s songs, they step out of adult frameworks and subtly create
important existential relationships.

Znidarsi¢ (2016) notes that children’s folk music no longer plays as significant a role in contemporary times as it once
did. Children listen to music even before birth, so it is crucial what kind of music mothers listen to during pregnancy.
The primary educators of children are parents, grandparents, and others close to the child. Thus, children are ex-
posed to the music that their surroundings listen to, and it is known that folk music is insufficiently included in the child’s
daily life. It is essential for those closest to the child to introduce them to folk heritage at an early preschool age,
as only then will Slovenian folk music remain valued. It is important that adults emphasize the significance of Slo-
venian heritage and traditions to children, as this will ensure that children, even in adulthood, will pass on their ex-
periences with this kind of music to their descendants and others.

Children’s folk music in the preschool period

Preschool education and the initial years of primary school are crucial for the development of musical abilities.
Important factors influencing musical development include heredity, environment, and personal activity that stimu-
lates the child. A supportive family and social environment, along with experiencing musical content in the pre-
school period, are key for developing these abilities. Kindergartens play an important role in preserving and promot-
ing folk heritage and the relationship to folk music (Denac, 2002).

The Kindergarten Curriculum (Kurikulum za vrtce..., 1999) encourages children to encounter folk arts and crafts,
rhythmic recitations of simple folk chants, singing children’s and folk songs, folk dances, and playing folk instruments.
In the curriculum, musical activities relate to singing, playing, listening, creating, and dancing.

Key to introducing children to folk heritage is presenting it in the right way. Children live in a world dominated
by childlike experiences, so it is important to use this time to introduce them to the values of folk and cultural herit-
age in an interesting and non-intrusive way. Teaching folk heritage in preschool education does not mean restricting
it to folklore groups where children prepare for performances. Instead, we should try to make children accept dance
and singing as everyday play or entertainment. Recreating folk heritage requires knowledge of various aspects of our
spiritual and material heritage and the understanding of stage principles and pedagogical methods that enable suc-
cessful content transmission to younger generations (Kmetec, 2010).

The impact of folk music on child development

Folk music plays an important role in the overall development of children in the preschool period. Through vari-
ous activities related to folk music, children develop different abilities or skills, such as:

— Language and Speech Development: Folk songs allow children to learn new words and expressions, enrich-
ing their vocabulary. Research shows that children acquire better phonological awareness through music, which
is crucial for later reading skills (Paquette, Rieg, 2008). Songs also help children understand the natural rhythms and
melody of the language, which is essential for speech development (Barton, 2015).

— Encouraging Social Skills: Participation in group musical activities such as singing and dancing promotes so-
cial interaction and cooperation, helping children learn social rules and skills, such as listening, sharing, and cooper-
ating (Lynch, Simpson, 2010). Additionally, through folk songs, children become acquainted with the cultural heritage
of their environment, strengthening their sense of community belonging and cultural identity (Campbell, 1998).

— Physical Development: Folk songs often include movement activities that help develop gross motor skills.
Activities involving music and movement are key to cultivating motor skills in children (Pica, 2010). Dancing
and playing simple instruments help develop coordination and fine motor skills, as confirmed by studies on the im-
pact of musical activities on children’s motor development (Zachopoulou, Tsapakidou, Derri, 2004).
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— Emotional and Psychological Development: Music is a powerful means of expressing and understanding
emotions. Through songs, children learn to recognize and express their emotions, contributing to emotional intelli-
gence and better psychological well-being (Hui, Yuen, 2010). Creating and interpreting music also stimulates chil-
dren’s creativity and imagination. Research shows that musical activities promote cognitive processes related to crea-
tivity and problem-solving (Hallam, 2010).

Musical teaching methods for preschool children

Gustin (2002) provides various insights into the field of musical education in the preschool period in his work.
The topics discussed include methods of teaching music, development of musical abilities in children, the impact
of musical activities on other aspects of child development, including social and emotional development, and the im-
portance of folk music within preschool music education. The author, with his work "Music Practice in Kindergar-
ten," offers guidelines for educators and other adults working with preschool children who want to improve the qual-
ity of music education. Gustin (2002) mentions various methods of teaching music in kindergartens, namely:

— Play-Based Teaching Method: Emphasizes play as the main way of teaching, where children learn about
music through singing, playing instruments, dancing, etc.

— Creative Method: Encourages children’s creativity in producing their own music, which can be created
through improvisation, composition, or using different sound materials.

— Social-Constructivist Method: Highlights collaborative learning and group work, where children create mu-
sic together, exchange ideas, and learn from each other.

— Integrative Method: Allows holistic learning and development of the child by connecting music with other
areas such as language, mathematics, science, etc.

— Use of Technology: Involves using modern technological tools (computer programs, applications, online re-
sources, etc.) that enable interactive learning and music creation.

The process of learning children’s songs

Learning songs in kindergarten is an educational and engaging activity that stimulates child development. A well-
chosen song with simple lyrics and repeating refrains is crucial for effective learning. In the introductory part,
the song is presented to children through a story or pictures, which helps establish a connection between the song’s
lyrics and their understanding. This is followed by a gradual approach to learning the lyrics, where the teacher sings
the song in parts while the children repeat. Research shows that such an approach to learning is effective in enhanc-
ing memory and understanding of the lyrics (Fisher, Frey, 2013).

During song learning, special attention is also given to melody and rhythm. Clearly intoning the song and empha-
sizing the rhythmic structure through movement stimulates children’s musical perception (Gordon, 1997). Movement
activities synchronized with the rhythm of the song further enhance children’s motor skills (Kodaly, 1974). Repetition
of the song plays a key role in consolidating what has been learned. Regular repetition of songs in daily activities
in kindergarten, such as transitions between activities or cleaning up, helps children strengthen memory and con-
nect music with everyday experiences (Sousa, 2006). Group singing and collaboration in learning songs further pro-
mote children’s social skills, such as cooperation and respect for others (Wood, Bruner, Ross, 1976).

Play-Based Teaching Method

This method emphasizes play, so we started the activity with a circle game to engage the preschool music education
students. The teacher placed traditional instruments from the Bela krajina region (clay bass, tamburica, horn, whistles,
etc.) in the center of the circle and asked the students about them. Since most students were unfamiliar with these in-
struments, a discussion ensued. The teacher introduced and played the instruments. The students then learned
the lyrics and melody using the echo method, where the teacher sang a part of the song, and the children repeated it.
This teaching method took four sessions. For preschoolers, the appropriate range for singing and playing is from d1 to al,
consistent with Kodaly (1983), who stated that the initial singing range for children is between one-line d and h
in the same octave. He also suggested starting with the lower part of this range. For preschool children, simple and re-
petitive lyrics, along with encouraging creativity through coordination of singing and playing instruments, are suitable.

Creative Method
This method encourages children to create their own music by improvising, composing or using different sound
materials. This method did not come to the fore in the song, as the chosen folk dance already has a formed and es-
tablished choreography. Nevertheless, the described method proved to be good because the children created sounds
with their own bodies (emphasizing the rhythm when moving and singing). The teacher employed this method
to encourage them to get used to performing in front of an audience.

Social-Constructivist Method
This method, which emphasizes group learning and work where children exchange ideas, support each other, and
learn from one another, was fundamental. It was particularly evident when the preschool music education students
had learned the lyrics and began learning the choreography, which required cooperation and coordination.
The teacher sang, danced, and guided them throughout the entire song, as it was quite challenging for them.
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Integrative Method

We employed the integrative method throughout the process, extending the topic to all areas of the "Kindergarten
Curriculum: Preschool Education in Kindergartens" (Kurikulum za vrtce..., 1999). The teacher introduced Bela krajina
and its characteristics (customs and traditions) briefly, connecting to the curricular area of society. The children
learned about the national costume, singing, and the kolo dance specific to the region. We followed the arts objec-
tives, which include learning and teaching (folk) songs, playing instruments, and dancing. We also touched on the
mathematics area by counting dance steps, aiding the students in quickly mastering the choreography. In the natural
sciences area, the teacher brought a large birch branch, typical of Bela krajina and its folklore group, where a man
is wrapped in green birch branches. To illustrate this, the teacher showed A3-sized laminated pictures of the folklore
group and the so-called "Zeleni Jurij" (Green George) at the beginning of the session. We also achieved the language
area goals by learning Croatianisms present in the song’s lyrics. The teacher explained this aspect, characteristic
of the region. For the movement area, we focused on dance expression and the kolo choreography.

Technology Use Method
Modern technology was initially used to show the students a video of folklore and their traditional circle dance,
helping them visualize what they would learn. This method allows for interactive learning and exploration of new
knowledge. The teacher also showed a large map, comparing the Bela krajina region to their region (Primorska) in terms
of distance and characteristics. Later, we used modern technology to aid in learning the circle dance, as it was tiring
for the students to sing and learn dance steps at the same time. Additionally, the students visibly enjoyed and com-
pared themselves to the folklore dancers during the video playback.

Conclusion

This study successfully solved the research tasks outlined in the introduction by evaluating the effectiveness of dif-
ferent teaching methods in preschool music education. The Play-Based Teaching Method effectively involved children
in Slovenian folk music through interactive and playful activities, while the Social-Constructivist Method proved to be es-
sential in promoting coordination and teamwork. The Creative Method, although less crucial to the primary song,
strengthened performance skills, and the Integrative Method effectively connected the folk song to broader educational
goals. The Use of Technology is secured by valuable support in visualizing and understanding the dance. These findings
not only prove the effectiveness of these methods in teaching folk music, but also emphasize the importance of includ-
ing Slovenian cultural heritage in preschool education. Future research could investigate the long-term impact of these
methods on children’s cultural appreciation and musical development, and the insights gained from this study may
contribute to wider application in early childhood education. This study highlights the potential for preserving
and promoting cultural traditions through thoughtful and diverse educational practices.
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